=

ARTS AND MINDFULNESS
EDUCATION FOR HUMAN

FLOURISHING

Edited by
Tatiana Chemi, Elvira Bractico,
Lone Overby Fjorback and Liszl6 Harmat

()

D e




Arts and Mindfulness Education
for Human Flourishing

This edited volume explores the role of arts and meditation within educational
settings and looks in particular at the preventive and developmental function of
the arts in educational contexts through different theoretical perspectives.

Encompassing research from an array of disciplines including theatre, psy-
chology, neuroscience, music, psychiatry and mindfulness, this book draws
insights relevant to a broad spectrum of interdisciplinary fields. The chapters
are divided into thematic sections, each outlining praxes and emphasising how
educating within and through the arts can provide tools for critical thinking,
creativity and a sense of agency, consequently fulfilling the need of well-being
and contributing towards human flourishing. Ultimately, it focuses on the role
the arts have played in our understanding of physical and mental health, demon-
strates the new-found significance of the discipline in the wake of the COVID-19
pandemic.

With its interdisciplinary and timely nature, this book will be essential
reading for scholars, academics post-graduate researchers in the field of arts
education, creative therapies, neuroscience, psychology and mindfulness.

Tatiana Chemi is Associate Professor of Educational Innovation, Department
of Culture and Learning, Aalborg University, Denmark and Visiting Associate
Professor, University of Chester, UK.

Elvira Brattico is Professor of Neuroscience, Department of Clinical Medicine,
Aarhus University, Denmark.

Lone Overby Fjorback is Associate Professor of Medicine and Director of the
Danish Center for Mindfulness, Department of Clinical Medicine, Aarhus Uni-
versity, Denmark.

Laszl6 Harmat is Associate Professor of Psychology, Faculty of Life and Health
Sciences, Department of Psychology, Linneaus University, Vixjo Sweden.



Routledge Research in Arts Education

Books in the series include:

Engaging Youth in Critical Arts Pedagogies and Creative Research for
Social Justice

Opportunities and Challenges of Arts-based Work and Research with Young People
Edited by Kristen P. Goessling, Dana E. Wright, Amanda C. Wager and

Marit Dewhurst

The Value of Drawing Instruction in the Visual Arts and Across Curricula
Historical and Philosophical Arguments for Drawing in the Digital Age
Seymour Simmons IT1

Perspectives on Learning Assessment in the Arts in Higher Education

Supporting Transparent Assessment across Artistic Disciplines
Edited by Diane Leduc and Sébastien Béland

Culturally Sustaining Pedagogies in Music Education

Expanding Culturally Responsive Teaching to Sustain Diverse Musical
Cultures and Identities

Emily Good-Perkins

Addressing Issues of Mental Health in Schools through the Arts
Teachers and Music Therapists Working Together
Edited by Jane Tarr and Nick Clough

Educating for Peace through Theatrical Arts
International Perspectives on Peacebuilding Instruction
Edited by Candice C. Carter and Rodrigo Benza Guerra

Artist-Teacher Practice and the Expectation of an Aesthetic Life
Creative Being in the Neoliberal Classroom

Carol Wild



Arts and Mindfulness
Education for Human
Flourishing

Edited by

Tatiana Chemi, Elvira Brattico,
Lone Overby Fjorback and
Laszl6 Harmat

£ ¥} Routledge
E Taylor & Francis Group

LONDON AND NEW YORK



Review Copy — Not for Redistribution
File Use Subject to Terms & Conditions of PDF License Agreement (PLA)

First published 2023
by Routledge
4 Park Square, Milton Park, Abingdon, Oxon OX14 4RN

and by Routledge
605 Third Avenue, New York, NY 10158

Routledge is an imprint of the Taylor & Francis Group, an informa
business

© 2023 selection and editorial matter, Tatiana Chemi, Elvira Brattico,
Lone Overby Fjorback & Liszl6 Harmat; individual chapters, the
contributors.

The right of Tatiana Chemi, Elvira Brattico, Lone Overby Fjorback &
Laszl6 Harmat to be identified as the authors of the editorial material
and of the authors for their individual chapters, has been asserted in
accordance with sections 77 and 78 of the Copyright, Designs and
Patents Act 1988.

All rights reserved. No part of this book may be reprinted or
reproduced or utilised in any form or by any electronic, mechanical,
or other means, now known or hereafter invented, including
photocopying and recording, or in any information storage or
retrieval system, without permission in writing from the publishers.

Trademark notice: Product or corporate names may be trademarks
or registered trademarks and are used only for identification and
explanation without intent to infringe.

British Library Cataloguing-in-Publication Data
A catalogue record for this book is available from the British Library

Library of Congress Cataloging-in-Publication Data

Names: Chemi, Tatiana, editor. | Brattico, Elvira, editor. | Fjorback,
Lone Overby, editor. | Harmat, Liszl6, editor.

Title: Arts and mindfulness education for human flourishing / Edited
by Tatiana Chemi, Elvira Brattico, Lone Overby Fjorback and Liszl6
Harmat.

Description: Abingdon, Oxon ; New York, NY : Routledge, 2023. |
Series: Routledge research in arts education | Includes bibliographical
references and index.

Identifiers: LCCN 2022025918 (print) | LCCN 2022025919
(ebook) | Subjects: LCSH: Arts in education. | Interdisciplinary
approach in education. | Mindfulness (Psychology) | Meditation--
Study and teaching.

Classification: LCC NX280 .A696 2023 (print) | LCC NX280
(ebook) | DDC 700.71--dc23 /eng,/20220902

LC record available at https://lccn.loc.gov,/2022025918

LC ebook record available at https: //lcen.loc.gov,/2022025919

ISBN: 978-0-367-74627-8 (hbk)
ISBN: 978-0-367-74630-8 (pbk)
ISBN: 978-1-003-15879-0 (ebk)

DOI: 10.4324,/9781003158790

Typeset in Galliard
by KnowledgeWorks Global Ltd.



Contents

List of figures viil
About the editors and contributors X
Introduction: A gaze into a complex jigsaw 1
TATIANA CHEMI, ELVIRA BRATTICO, LONE OVERBY FJORBACK
AND LASZLO HARMAT
PART I
The Creative Mind 9

1 A dual model of mindfulness and flow, shared
neural substrates: With a specific focus on individual

sports performance 11
ANNA HERBERT AND LASZLO HARMAT

2 Flow synchronisation and shared emotions towards
understanding collective flow experience 27
TIMEA MAGYARODI, BENGT KOPING OLSSON AND LASZLO HARMAT

3 Creativity and health: Artistic experiences
as well-being 46
NICK PONSILLO, STEPHEN CLIFT AND TATIANA CHEMI

PART II
The Sensorial Mind 67

4 Music, mindfulness and meditation: A

neuroscientific account 69
MARK REYBROUCK AND ELVIRA BRATTICO



vi

5

Contents

Music for hedonia and eudaimonia: During pandemic
social isolation
NIELS CHR. HANSEN

The impact of orchestral playing on children’s lives
M. C. FASANO, E. BRATTICO, L. S. LORENZEN, A. GARGIULO,
M. L. KRINGELBACH, C. SEMERARO AND R. CASSIBBA

Healthcare, incarceration and arts-based practices
TAMARA WHITE AND ANU M. MITRA

PART III
The Embodied Mind

8

10

11

Visiting death and learning to live through theatre in
military education
TATIANA CHEMI AND KRISTIAN FIRING

(Re)centring the body: Bodyography, autonomy as
pedagogy and human flourishing
THE BODIES COLLECTIVE

Human flourishing through dance practice
MEGHEDI VARTANIAN, SHAHRZAD KHORSANDI,

LUISA SANCHO ESCANERO, CRISTINA ACEDO-CARMONA
AND JULIA F. CHRISTENSEN

Exploring the use of a visual model: Are we dancing together?
ALISON LAURIE NEILSON

PART IV
The Collective Mind

LONE OVERBY FJORBACK

12

13

Literature for human growth through our own lense
LONE OVERBY FJORBACK, ANSHU VARMA, SARA KING
AND KATINKA GOTZSCHE

The neuroscience of ethics: Does yoga, meditation,
and mindfulness training make you a better person?
SARA KING, SELMA QUIST-M@LLER AND LONE OVERBY FJORBACK

89

106

124

139

141

157

181

199

213

215

238



Review Copy — Not for Redistribution
File Use Subject to Terms & Conditions of PDF License Agreement (PLA)

Contents Vil

14 Human rights and ethics as a spiritual practice 258
SELMA QUIST-M@LLER, SARA KING AND LONE OVERBY FJORBACK

15 Arts as aesthetic education: Understanding the
challenges related to citizenship 271
RANNVEIG BJORK THORKELSDOTTIR, HANNA OLAESDOTTIR
AND {RIS ELLENBERGER

Conclusion: A beam of light to conclude with 285
TATIANA CHEMI, ELVIRA BRATTICO, LONE OVERBY FJORBACK
AND LASZLO HARMAT

Index 288



15 Arts as aesthetic education

Understanding the challenges
related to citizenship

Ranmnveiy Bjiork Thorkelsdottir, Hanna Olafsdottir
and Iris Ellenberger

The encounter with art — and with others over art — can help us identify
with one another, expand our notions of we, and show us that individual
engagement in the world has actual consequences. That’s why I hope that in
the future, art will be invited to take part in discussions of social, political,
and ecological issues even more than it is currently and that artists will be
included when leaders at all levels, from the local to the global, consider
solutions to the challenges that face us in the world today.

(Olafur Eliasson, 2016)

Introduction

In an ideal democracy, the citizens enjoy human rights and decide on all major
issues collectively. The concept of citizenship implies a specifically situated social
being with a claim on, ties and commitment to a community and society, as well
as a possibility of participating in determining the fate of those social entities
(Figueroa, 2004). Current ideas of citizenship imply a collective consciousness,
belonging, responsibility as well as rights, which enables citizens to participate in
shaping their society and influencing it, both at home and away. In 1950, T.H.
Marshall described citizenship as status bestowed on full members of a commu-
nity; those who possess the status are equal with respect to the rights and duties
with which the status is endowed (Marshall, 1950). Citizenship is, therefore, not
merely about rights and duties, but also a matter of belonging to a community.
With increased migration and globalization, and a universal call for civil rights,
the urgent question is what it means to belong to a nation or community? What
does it mean to be a citizen? Who has the right to claim that they belong and,
more urgently, on what grounds?

This chapter will introduce methods for enabling future teachers to explore
the concept citizenship and pass their knowledge on to their primary and sec-
ondary school students, through aesthetic education. It focuses on the pro-
gram Innovative and Sustainable Aesthetic Methods for Citizenship Education
(ISAMCE) which was organized by the Teachers Education Network (TEN)
and took place in Copenhagen, Reykjavik and Stockholm in 2016-2019. The
program, funded by Nordplus, consisted of three interdisciplinary seminars
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which opened new perspectives on citizenship for teacher trainees and engaged
the students and teachers in creative interpretations of the concepts of Freedom,
Equality and Brother/Sisterhood. TEN has a special focus on the aesthetic sub-
jects in teacher education and aims to provide insight into Nordic research topics
and develop a comparative understanding of teaching conceptions in Nordic
and Baltic teacher education. Through music, drama, dance and visual arts, the
aim of the ISAMCE project was to draw the attention of teacher trainees to
how aesthetic subjects contribute to an understanding of the challenges related
to citizenship as this term is multifaceted and has come under intense scru-
tiny in the past few decades (Teacher Education Network, 2015). The research
questions for this chapter, as for the ISAMCE-project as a whole, are: How can
aesthetic subjects contribute to an understanding of the challenges related to citi-
zenship (identity, loyalty, participation) in Nordic and Baltic countries? How can
artistic methods innovate our thinking of citizenship today? How can we discuss the
meaning of citizenship of todmy through aesthetic disciplines?

Arts education and aesthetic knowledge

The arts make a strong claim to be part of education. Through the arts, students
can construct new aesthetic knowledge and deepen their human impulses and
experience. Maxine Greene (2000) maintains that one of the central purposes
of aesthetic education is to realize art and the aesthetic experience as an agent
for transforming society. For Greene, aesthetic education is always related to the
imagination of the students: “[...] much depends on imaginations being aroused,
on their feelings infusing their thinking, their perceptions grounding what they
come to know” (Greene, 2001, p. 41). Greene continues: “The learner must
break with the taken-for-granted, what some call the “natural attitude”, and
look through the lenses of various ways of knowing, seeing and feeling in a con-
scious endeavour to impose different orders upon experience” (Greene, 2001,
pp- 5-6). Mike Fleming argues that the “[...] common distinction between the
‘aesthetic’ (which includes our response to nature) and ‘art’ (which focuses on
what is intentionally made) is that we can be moved by landscape or sunsets (aes-
thetic) but we respond to a work of art” (Fleming, 2012, p. 18). In The Arts in
Education, An Introduction to Aesthetics, Theory and Pedagogy, he writes about
learning in and through the arts and that the arts look beyond the art form
itself to outcomes that are extrinsic and often take place when arts are employed
across the curriculum to further learning in other subjects. Learning in the arts
more often refers to learning within the subject itself. He also claims that teach-
ing art must involve more than simply teaching children to express themselves
through creating art. It must involve due attention both to the art object and
their experience in relation to it. Regarding content, it is reasonable to suggest
that students should be taught to participate in the cultural world in which they
will live with its diverse range of forms and types of art.

Susanne Keuchel (2016), who has made an overview of the field of arts educa-
tion, stresses that it occurs on three different levels, that of society, subject and
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on a pedagogical level. She also states that there are different levels of artistic
interaction that enable us to understand the role of arts education:

It is all about learning in, through or about arts. Arts could be looked at
as the epicentre of acquiring knowledge. The focus could be to learn about
arts and to become more professional in artistic disciplines. Or it may well
be that artistic interaction is a means to learn about other disciplines and to
acquire transfer effects.

(Keuchel, 2016, p. 38)

Keuchel further states that “fundamental social values are related to the con-
tent and understanding of arts education” (Keuchel, 2016, p. 38), embedding
it in the social and cultural understanding of each country. According to Peter
Abbs, the arts also deepen and refine our sense of what it means to be alive,
and “serve — at their best — the deep human impulse to understand, to integrate
and to transcend; they serve life’s ineradicable desire to live more fully, more
abundantly” (Abbs, 2003, p. 67). In that sense, arts education is fundamental
to our understanding of the world we live in and the societies we belong (or do
not belong) to.

Education takes place in a social context and arts education is often said to be
a means of developing critical and creative thinking and behavioural and social
skills. Ellen Winner, Thalia R. Goldstein and Stéphan Vincent-Lancrin conclude
in Art for Avt’s Sake? The impact of Arts Education [...] that arts education can
strengthen students’ academic motivation and enhance performance in non-arts
subjects such as reading and writing, mathematics, and science. The value of arts
education for human experience is a sufficient reason to justify its presence in
the school curriculum” (Winner et al., 2013, pp. 249-251). Michael Anderson
(2000) talks about the space the art teacher and the students inhabit, when
working with and through the art and he encourages them to use the transform-
ative power of their art form, and the potential in their students to bring about
change in their communities.

In the ISAMCE project, the specific innovative approach is about explor-
ing issues concerning citizenship through aesthetic processes and expressions
in transdisciplinary and multimodal ways when working with specific themes.
Transdisciplinary work entails crossing the borders of diverse disciplines, arts
education and citizenship education in this case, to create a holistic approach to
the field of study, such as citizenship (Marshall, 2014). Here, multimodal refers
to art where different modes of aesthetic expressions, for example words, images
and music, dance, and scenography, work together towards a deeper understand-
ing of a topic from multiple angles (Olafsdéttir, 2018).

By looking at a topic through different artistic and disciplinary lenses, the
ISAMCE project aims for transformative learning, which focuses on adult educa-
tion and young adult learning and is based on the idea that learners can adjust
their thinking according to new information (Mezirow et al., 2009). In transform-
ative learning, all learning processes imply change of some sort, but not all change
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is transformative for the learner. Transformation can be described as a process
in which individuals alter their frames of reference for understanding the world.
Transformative learning is “the process of construing and appropriating a new or
revised interpretation of meaning of one’s experience as a guide to action”. This
approach to learning is centred on “dramatic and fundamental change in the way
we see ourselves and the world in which we live” (Brown & Posner, 2001, p. 274).

Through the arts, the teacher trainees participating in the ISAMCE programme
were given the opportunity to work artistically with their imagination, personal
experience, values and ideas about issues relating to equality and citizenship, which
are the preconditions for increasing awareness and fostering changes in attitudes and
world views. This kind of transformative learning is a practice of education that is
“predicated on the idea that students are seriously challenged to assess their value
system and worldview and are subsequently changed by the experience” (Quinnan,
1997, p. 42). By creating conditions for students to work independently and crea-
tively through the arts, they are trained to take the initiative and respond to pressing
and complicated issues in a critical way (Beames et al., 2011).

Understanding the challenges related to citizenship

The term citizenship is multifaceted and has come under intense scrutiny in the
past few decades. Although the concept can be traced back to ancient Greece,
our current understandings hark back to the American and French revolutions
of the 18th century where it became a key concept in the fight for a democratic
form of government. Citizenship is loosely defined as “the most privileged form
of nationality”, referring to certain duties and rights held by citizens of a par-
ticular state.

Increasingly, citizenship has come to denote inclusion in social and cultural
entities, such as the nation. This does not only refer to civil rights but also to
being included in the social group referred to when, for example, speaking of the
nation or making decisions for the well-being of the nation. Increased migration,
globalization, as well as marginalized groups fighting for civil rights, have fur-
ther called into question what it means to belong to a nation or a collective; who
has the right to claim that they belong (and who does not), and the terms and
conditions for the inclusion and /or belonging. For citizenship is always a matter
of belonging to a community and the citizen is always a co-citizen, somebody
who lives with others. Citizenship simultaneously designates a status and a role:
The former refers to civil, political and social rights for its citizens guaranteed by
the state. The latter aspect considers the identity and mental representations that
individuals design for themselves (Birzéa, 2000). These subjective representa-
tions may be attached to a particular region, or nation, or a non-territorial group
of people, such as the African diaspora or transnational feminist and/or sexual
minority communities (see e.g., Fortier, 2002; Wesling, 2008; Manning, 2009).

Citizenship cannot be reduced to a catalogue of rights and duties but entails
membership of a community or communities. As Ruth Lister argued in 2002
there developed a need for a “differentiated, pluralist citizenship, which embraces
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diversity and addresses socio-structural divisions” (p. 191). Concepts such as
sexual citizenship, intimate citizenship, feminist citizenship and relational citi-
zenship (Volpp, 2017; Santos, 2020) were developed to extend citizenship from
the public to the private sphere and deal with emerging concerns about peo-
ple’s autonomy over their bodies, feelings, genders, relationships, sexualities
and expressions (Plummer, 2003). Multicultural, transnational, ecological and
global citizenship further emerged as concepts for tackling modern citizenship
from a mobility’s perspective and address the challenges of global warming,
globalization, and migration, both voluntary and forced, as well as the legacies
of colonialism (Curtin, 2002; Dower & Williams, 2002; Joppke, 2002; Collyer,
2017). Citizenship is thus a dynamic concept while remaining at the core of
democratic education in today’s schools.

As the arts pledge allegiance to humanity, rather than a particular nation
(Martin, 2006, p. 10), arts education is an important tool for exploring and
understanding the various challenges relating to citizenship. It enables the stu-
dent to see, know and feel by applying different lenses to view subjects and
experiences through varying focal points (Greene, 2001, pp. 5-6). Through
transdisciplinary and multimodal cooperation, students can develop new per-
spectives and new knowledge about the various aspects of the multifaceted citi-
zenship today as well as its critiques and challenges.

Innovative and sustainable aesthetic methods for
citizenship education

The Teacher Education Network (TEN) is an open network for institutions
offering initial teacher education, early childhood education or bachelor pro-
grammes in social education and pedagogy with special focus on the aesthetic
subjects in teacher education. The network started in the year 1990 as bilateral
cooperation between two institutions; it has since grown and now includes 12
institutions in the Nordic and Baltic countries. The network has a special focus
on aesthetic subjects and comparative education. The purpose of the network is
to increase cooperation between the partner institutions through student and
staft exchanges and to develop new intensive courses involving students and
teachers from all partners.

TEN launched the ISAMCE project in 2016, which stands for Innovative and
sustainable aesthetic methods for citizenship education. The project consisted of
three seminars in different participating countries, which all dealt in different
ways with citizenship, the project’s main theme. The seminars were organized
around the three principles of the French revolution — Liberty, Equality and
Fraternity — which all are foundational elements in our modern understand-
ing of citizenship. These concepts were modernized for our young participants
with the results that the first seminar, on the theme of Freedom, took place in
Copenhagen in 2017, followed by a second seminar in Reykjavik 2018 on the
theme of Equality. The final seminar took place in Stockholm in 2019 and dealt
with concepts of Brother/Sisterhood. Around sixty teachers and students from



276  Rannveig Bjirk Thorkelsdéttiv, Hanna Olafsdéttir and Iris Ellenberger

Norway, Finland, Sweden, Iceland, Denmark, Estonia, Latvia, Lithuania and
Belgium participated in an intensive week’s programme each spring where they
addressed each theme through, music, drama, dance and visual arts. The aim
was to draw attention to how the aesthetic subjects contribute to the under-
standing of challenges related to citizenship and to shed light on how we can
develop skills and competencies concerning citizenship, which account for the
dynamic reworking of the concept in the past few decades. These include the
capacity for communication and dialogue, the capacity to live with others, to
recognize and accept differences, critical thinking and participation by working
in an aesthetic collaborative learning approach.

The committee, with members from each institute, discussed the objectives
and content of every single activity in the programme and sent relevant detailed
material to each partner in the network. Partners could then choose activities
and responsibilities that they would take part in during the course. Activities
were warming up activities, lectures and workshops. Responsibilities were, for
example, daily evaluation and documenting of the course. During the course,
participating lecturers from the different countries facilitated the group work of
the students. The students were given topics, connected to the seminar’s main
theme, to engage within their artistic work, which should be multimodal and
transdisciplinary in an open way which fused together different expressions of
sound, performance and visuals.

Understanding equality through an aesthetic lens

Each seminar was designed to encourage the students to push the boundaries of
their knowledge, experience and comfort to develop an enhanced and nuanced
understanding of citizenship through aesthetic education, ways to engage with
and transform society and bring this new knowledge and competences to fruition
while working with primary and secondary school students. For this research,
we focus on the seminar on the theme of equality in Reykjavik in 2018, to
gain a better understanding of how the seminars transformed the participants’
understanding of equality and gave them tools to funnel this transformative
experience into artistic work with their students.

Before arriving at the seminar, students from each participating country had
to prepare a pre-task, which they presented during the first day. Each group
presented one or two artists who explore questions concerning equality and cit-
izenship. The students had to place the artists into the context of the ISAMCE
project using materials, such as their bodies, photography and language, and dis-
cuss their work and visual language, such as the use of colour, symbols and the
aesthetic genre they work in. Students received on-site assessment and feedback
during the course for their presentations, artistic works and group collaboration.
When the students, as well as teachers, returned home they all wrote an evalua-
tion report with reflections on the outcomes of the course. The reports were sent
to the course committee to make an overall evaluation of the course. For 100%
active participation and approved report, the students receive a 3 ECTS credits
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diploma which is recognized in the students’ degree at their home institutions
but are embedded in the programmes in different ways.

During the first days of the Reykjavik seminar, the organizers held several
short workshops to define the theme of the course, equality, and inspire students
to develop ideas on how they could work with it. This included working with
site-specific art, recordings and video/audio projections, and using a metaphor-
ical approach as a tool to combine the different expressions (see Figure 15.1);
that is, concepts such as over/under, inside/outside, etc. As part of these work-
shops, organizers held lectures to showcase the dynamic nature of the concept
by bringing different interpretations from fields like the history ofideas, political
history and different religious traditions.

In the following days, the students were challenged as they were given specific
quotes on equality to use in their transdisciplinary work. By working in small
groups, this method gave the students the opportunity to meet one another,
explore the theme together and think of ways to interpret equality in an aesthetic
manner. This work led up to the program’s main assignment, which was to work

Figure 15.1 Students explore the space between nature and city as a part of a site-specific
art project.
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Figure 15.2 One of the final performances, the outcome of a week’s work with the theme
of equality.

during the whole week in transnational groups to create innovative pieces, com-
bining the concept of equality with a musical, performative and visual expression
according to the following criteria:

e The theme, equality, must be clear throughout the work.

e All groups must work with sound, body, visuality and space.

e Site-specific elements or references must be included in the presentation.

e The choice of genre should be clear (performance, installation, video, etc.).

After a week’s work, a final performance of their understanding of equality was
presented to the entire group (see Figure 15.2). Each group was then given oral
feedback from the teachers and an evaluation from other students. In the perfor-
mance, the students focused on the observation, perception, description, anal-
ysis, interpretation and evaluation of the artistic work. What is there, what is it
that we see? What does it mean? What is the specific significance and meaning of
the objects, non-objects, or visual effects in the work? The teachers formulated
a written evaluation for each group, and it was given to the students in a formal
and festive way at the course celebration in the evening.

Data and data analysis

The aim of this research is to reveal ways to enable students in teacher training
to innovate their way of thinking about citizenship and use aesthetic disciplines
to promote an understanding of citizenship and challenges related to it in their
primary and secondary school classroom. To answer our research questions, we
collected data from participants in the ISAMCE Reykjavik seminar which dealt
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with the theme equality. The data included anonymous answers to a question-
naire sent out to all 58 students and participant narratives. All students were
over 18 years of age and consented to the use of their data in this research.

The research is qualitative. We read the data looking at how the participants
describe their learning during the ISAMCE seminar in Reykjavik in 2018. We
observed how the students described their transformative processes both during
and after the seminar, on a personal level; that is, in the way their own under-
standing and outlook has changed, and a professional level; that is, in the way
they feel empowered to deal with challenges connected with equality and citizen-
ship when working with their students. In this way, we gain an understanding of
how their learning not only changes their “frame of reference for understanding
the world” but also enables them to put this new-found knowledge into action
within their classrooms (Brown & Posner, 2001, p. 274). Finally, we looked at
whether and how the participants describe the learning environment to assess
the impact of the ISAMCE seminar on transformative learning taking place
during the programme in Reykjavik.

Findings and discussions

Our findings indicate that the seminar made an impact on how the participants
deal with challenges in their professional lives, as well as how they approach
demanding topics related to citizenship in work with their students.

Many of the participants mention that the seminar enabled them to acquire
new resources to use with their students at home. The resources include artistic
methods and exercises introduced by teachers in the seminar, intended for use in
the arts class, as one student says: “it was nice that every day and even every exer-
cise was different from another, so we got many useful ideas and tools to bring
back home and use in the future. We think we will use some of the methods and
exercises we learned during this week in our work in the future”. In the students’
minds, these exercises could be used on their own in the arts classroom, or as
methods for citizenship education, as another student observes: “I think the
things that are the most beneficial to take with me are the warm-up exercises and
workshops, because these are specific tasks that I can use with my students as a
different approach to equality, which works as a kind of ‘hidden aspect’ of it”.

A few of the participants mention that the space created for and by the stu-
dents in the seminar engendered new knowledge by inviting people from dif-
ferent countries to work together within the same space. Although the school
systems in all the participating countries are similar, there are significant differ-
ences which enhanced the learning experience for the students, as they would
get to know different methods and ways of teaching through discussions with
their co-participants, as this student explains: “I have learned a lot about how
the different countries work in the way of education and to hear how they do
things gives you many perspectives that I can use in the future”.

It is evident that the space created by participants and organizers during the
seminar played a large part in the knowledge transfer which occurred during the
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time they spent together. Although some students seem to have mainly taken
interesting teaching methods away from the ISAMCE seminar, many of the
participants also mention that the seminar had a transformative effect on them,
both regarding their teaching and their personal lives. They state that the sem-
inar expanded their horizon and encouraged them to step out of their comfort
zone, either during their indoor activities in Reykjavik or during workshops out
in nature, as this student explains: “Of course it was an exciting surprise that
we had the Golden Circle day tour, and it was mixed with the site-specific tasks.
These tasks definitely helped us to step out of the comfort zone and be more
creative”.

While the seminar encouraged some students to step out of their comfort
zones, it served others as a safer space to delve into a challenging topic, equality.
As one student describes it, this safe atmosphere stimulated a facilitated citizen-
ship education which took place during the seminar: “My understanding of the
topic has expanded during the course because of the influence of diversity we
allowed ourselves to dig into. There were no prejudices but openness between
the participants on all levels”.

For the participants, the seminar was a place where they could come together
and openly share their experiences and thoughts. This open and safe space was
the key to the education they received during the seminar and the abilities they
acquired to transfer their new-found knowledge into their primary or second-
ary school classrooms. The participation of teachers and students from different
countries and backgrounds was another crucial factor for the citizenship edu-
cation taking place. Most of the students state that the seminar altered their
understanding of the meaning of equality. When working as a group they came
to understand that this term has a different meaning for different individuals,
depending on their background. As one student explains: “I think that every
group has done an amazing job presenting different ways to understand equal-
ity. It was very interesting to know how many different perspectives we have and
how many ways there are to explain one topic”.

Another student pointed out how this convergence of different experience
and thought contributed greatly to the development of new understandings and
knowledge, when accompanied by multimodal artistic methods:

During the course we learned some new teaching techniques and activities
that can develop our own practice. It is profitable to observe and learn from
others with a different point of view. We also find it interesting to work
across different fields of study (music, art, drama, citizenship etc.) with the
use of multimodal activities and together create a wider understanding of
a subject.

This further enabled the participants to break down the language barrier, as not
all students were fluent in English, like this participant observes: “Even without
sharing the same language or background we can really listen to other people’s
ideas through movement, emotions or even images”. The participants’ work
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during the seminar thus enabled this international group to transcend cultural
barriers. It also allowed them to gain an insight into methods for bridging dit-
ferences within the student group in their respective classrooms and enabling
students to work together despite language and cultural differences. The semi-
nar thus became a site for learning, through art, how to participate in the cul-
tural world in which the participants live (Fleming, 2012), and to transfer this
knowledge into the primary or secondary school classroom.

This learning was facilitated by the sense of community that many students
felt during the seminar. One student makes a connection between the commu-
nity among the participants to the topic of equality and the commitment of
organizers and participants to have the concept guide every aspect of the sem-
inar, from organization and cooperation between teachers to the assignments
done by groups of students. This effort was felt by the students and facilitated
their work, as one student observes:

The course has given us a deeper understanding of the concept equality. We
got to hear and see what other people thought about the subject and how
they understood it with their first presentations. And with the work we did
the whole week. We got to see first-hand how an equal group setting can
be where all are thought to be equals. Where no one is higher, and no one
is lower than any other person in the group. Also, around the teachers, we
were all people meeting at one place and doing something great together.

The course gave us great ideas on how to plan a group project. And how
to motivate and start a project with our future students. The workshops
and warm-ups were great for future inspiration, how to start a class, to get
active, to be happy and to connect with each other.

Here, the organization around the concept equality not only gave them new
topical knowledge but also enhanced their feeling for how to create a space
where students not only learn about art but also gain a deeper understanding
of topics, such as equality, in and through the arts (Keuchel, 2016). Thus, the
learning is transformative as it alters the participants’ reference for understand-
ing the world and their place in it (Brown & Posner, 2001). It also allows them
to use art as an agent for transforming society, when working with primary and
secondary school students (Greene, 2000).

This transformative effect is apparent in the way in which the students
describe how their view and understanding of equality changed during the sem-
inar, through working with people who each have a different understanding of
the term. As this participant describes:

The thing that will be beneficial for me as an educator, is the patience
and tolerance you need when working with different cultures and ideas.
Everybody has a different way of viewing the world, art and the term equal-
ity and you need to take everybody’s opinion seriously and dare to take a
risk. Even though you might not think it will work, it might end up being
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great, trying something new. This I will bring with me in my classroom,
every pupil is different, and even though I might be unsure with their ideas,
I should still take them in and listen to them and test them, because they
might be really great ideas.

This quote touches, in many ways, upon one of the main tenets of citizenship
education, which is teaching and learning for a diverse society and includes
“engage[ing] in dialogue in which the key concepts associated with a just diverse
society and the ways to attempt to achieve it will be made explicit” (Davies, 2012
pp. 32-40).

Equality is, of course, one of these key concepts. By listening to presentations,
participating in discussions, or working to create an artistic expression, the par-
ticipants in the ISAMCE seminar in Reykjavik learned to explore different ways
to understand the concept of equality. It enabled them to “look through lenses
of various ways of knowing” and to break away from the “natural attitude”
imposed upon them by the discourses in their home communities, which is a key
element in aesthetic education (Greene, 2001). In this case, it enabled them to
gain a better understanding of the multilayered, multifaceted nature of citizen-
ship, which changes according to the onlooker’s viewpoint.

Concluding remarks

In this chapter, we have shed light on how teacher trainees can acquire skills
to explore the term “citizenship” through aesthetic education. Through the
medium of art, students can create new aesthetic knowledge well suited for
attaining the transformative learning required to understand citizenship as a
dynamic, multifaceted concept central to our view of the social world we live
in. In the ISAMCE project, students became active participants in dealing with
challenging topics relating to citizenship and equality in their professional lives,
including how to approach them in work with their pupils. By taking part in an
intensive weeklong program, the participants had an opportunity to engage with
students and teachers from other countries. This engagement allowed for an
exchange of views between countries and institutions through experiencing the
potential of aesthetic processes in citizenship education. The project emphasized
cooperation and strove to create a setting where students could develop a mutual
understanding of one another’s background and the environment they lived in.
This way they were encouraged to acquire a better understanding, not only of
themselves but also a greater sense of what it means to belong to and be an active
participant in a community with others who do not share their background.
Allowing the students to work visually helped them find a deeper meaning in
the subject matter and form more meaningful connections, both within the
student group as well as between themselves and art. The students displayed
the sorts of attitudes toward thinking and learning about citizenship education
that one would like to see happening in their classrooms once they become
art teachers: open-minded, creating transformative situations, curious and
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moderately sceptical, while reflecting on their need for knowledge and under-
standing. Citizenship education can take place by using diverse and unconven-
tional aesthetic methods for achieving knowledge and creating artworks which
raise awareness and hopefully move the viewer beyond what s/he knows.
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